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ABSTRACT

In this article, we present the methodology and main results of a longitudinal study in Greece
that explored the learning and psychosocial difficulties of immigrant pupils, as compared to
those of their Greek classmates. The ‘Teacher-Child Rating Scale’ (T-CRS) and ‘Child Rating
Scale’ (CRS) were used as instruments to measure the school adjustment difficulties of our
sample, according to their teachers’ ratings. A total number of 3.561 scales were selected, and
completed in full (by teacher and pupil) for each pupil. The sample of the study consisted of 5th
and 6th grade primary school pupils (10-12 years) of Greek origin families who came from the
former Soviet Union (n1=1100). The control group consisted of Greek classmates of the
immigrant pupils (n2=713). Also, teacher attitudes towards the effectiveness of current
educational policies in Greece for immigrant pupils, as well as the difficulties they face during
the teaching process were explored through semi-structured interviews (n3=165). Immigrant
pupils were interviewed to gain a better picture of their attitudes towards the Greek school
(n4=260). In this paper, some of the research findings are presented that focus on learning and
psychosocial difficulties. Finally, we offer suggestions for Greek educational policies pertaining
to immigrant pupils.

Introduction: Multiculturalism in Greece

Since the early 1980’s, a significant number of people wiahous ethnic
identities — either foreign or Greek origin - have migdato Greece. Multiple terms have
been used to describe ethno-cultural differences, suchmigsants”, “immigrants”,
“‘emigrants”, “minorities”, “repatriated”, “refugees” dfforeigners”. Though each of
these terms has its own semantic content, theirmmmmelement is that they divide
people into categories according to their cultural backgroMiadeover, these cultural
differences denote diversity and deviance from what eigarded as the ‘norm’
(Palaiologou, 2004, p. 317). The multicultural mosaic whichndsfithe nature of
contemporary Greek society is reflected in school populatata as well as the
provisions that characterize its educational systerhe Bituation is similar in
neighbouring countries (e.g. in Italy, see Portera, 2004).

During the period 1995-2000, there was a significant increa38oj9in the
number of repatriated and foreign pupils in Greece. If weewo include Muslim and
Roma children, then the total student population withedfit ethno-cultural
characteristics represents 16.4% of those attending Grekry Schools (Palaiologou,
2004, p. 319). Dating back to 2001, the situation has changed iadlg@ter the 2004
Athens Olympic Games. Among those immigrants who cton&reece as industrial
workers, many have since returned to their home casnfe.g. Albanians).

As far as our research sample is concerned, manyeopupils hail from the
former Soviet Union. The majority of them belong repatriated families of Greek
origin; so-called “Greek Pontians” or “Pontians”. Hdistally, previous generations
migrated as refugees to the former Soviet Union, lga@reece for political reasons.

! Part of this paper was presented at the Internatiomalfe@ence “Diversity in Education in an
Intercultural Context”, Verona, 20-23 April 2005.



After the collapse of the Russian Federation, mangksRontians returned to Greece.
For this reason, the term that is considered more pppte for this ethno-cultural
group is ‘repatriated Greeks” or, alternatively, “Greekntigzms” (Xanthopoulou-
Kiriakou, 1991).

Currently, the immigrant and repatriated pupils that go teet schools attend
special classes for several hours a day, in so-caleeception Classes” (Taxeis
Ypodochis). Pupils receive lessons Greek lessons s ttlasses to help them learn the
Greek language at an adequate level and to allow them tter betegrate into
mainstream classrooms. The amount of time spenheset classes depends on how
many years students have attended school, how mars gesemedial instruction they
have received and to what extent they are linguisticalnpetent in Greek. There are
also “Tutorial Classes” (Frontistiriaka Tmimata) whiaim to help foreign pupils learn
the Greek language through private school tutoring, usuakyadter school program
(Damanakis, 1997; Palaiologou, 2004, p. 322).

School adjustment difficulties

Studies have revealed that immigrant and repatriated studémd enter the
Greek educational environment appear to have difficulti¢beir school adjustment, at
least at the beginning of their studies (Georgas & Piigasti, 1993; Hatzichristou,
1995; Palaiologou, 2000). According to the literature, childrgremence difficulties in
the learning domain as well as in their social behavand communication when they
enter a new environment or one different from tHamily environment (Cowen &
Hightower, 1986, 1989; Ladd & Price, 1987; Ladd, 1990). Moreover, ibéas found
that the self-esteem of foreign students tends to be tpwt (Giavrimiset al, 2003;
Hatzichristou & Hopf, 1992, 1993; Palaiologou, 2000).

According to Gillborn and Gipps (1996), the relatively loshiavement levels of
minority children can be compared to majority childiethe domains of Language and
Mathematics. If mental abilities are randomly disttédxl, then no social class or ethnic
group is by nature better endowed than others. In the, Odfparing the achievements
of one ethnic group with others is a way of confrapuucational inequalities. In this
comparison, low attainment levels indicate differentkat appear in the general
population among different ethnic groups; it does not d&ifer information about the
specific capabilities or success of a certain pupil ardbés definitely not imply any
deficit disorders. Furthermore, we should take into coreite that the factors that
help us interpret differences in attainment among vasog-cultural or ethnic groups
might vary (Evangelou & Palaiologou 2007). A relevant reviewTomlinson (1982)
locates these factors in one of the following theagegories:

a. those that are due to familial and socio-economaiables, which include

children from one parent families and ethnic minasijtie

b. those that are associated with the school pramess especially, teachers’

expectations and the school curriculum; and

c. factors that are related to the personal charsiitsrof pupils and mainly their

language difficulties and their low self-esteem.

Verma et al. (1994) give two different meanings to thent&chievement in
education’: a. Achievement as an institutional vaeiabhd b. Achievement as a personal
variable. The first refers to general achievemergl$ein schools and other organisations.
The second refers to a pupil's personal achievementordirg to these authors,



achievement is not a uni-dimensional phenomenon, l®&fptbduct of the interaction
between pupils’ efforts and abilities and the school msgdéion they belong to. It also
includes, among others: teachers, lessons, exambgtgaupil interaction, school ethos
and peer group.

The above findings highlight the importance of a systemearly detection and
assessment of pupils’ school adjustment difficulties. [Moee, they emphasize the need
for using effective, reliable and valid screening anegsssent tests for primary school
children within the school environment (Reynolds, 1978htdwer, Cowen et al.,
1987).

Language acquisition and command of a second or foreign igegsia factor
which influences pupil's general school achievementld@&n coming from a foreign
country, usually when they initially attend the schoblhe host country, appear to have
learning and psycho-social difficulties, which to a gragree are due to the difficulties
they experience during the process of learning a secoiotesgn language.

With respect to the pupils who participated in this redeathe majority spoke
both Greek and Russian (or dialect more specificallyghVat home, they usually
preferred to speak Russian, while at school they usek Grheir language capacities in
Russian and Greek were related to the number of yeaysékided in a former Soviet
Union country and the number of years they had be@&naece with their families (‘late’
or ‘early’ arrivals) (Palaiologou 2000, p. 1).

Theresearch: Research questions, sample and setting

The main aim of this study was to assess, in the vietlieir teachers, the extent to
which immigrant pupils from the former Soviet Union evipeced adjustment
difficulties. Secondary aims included:

» identifying those factors that contribute to immigranipils’ school adjustment

difficulties (learning and psycho-social);

» exploring those educational provisions and arrangemeatsctintribute to a

better adjustment process, in their opinion and the mpivi their teachers; and

» exploring those teaching provisions that can aid teacHaring the teaching

process, and especially when teaching Greek as a secdmekign language to
these pupils.

The overall purpose for conducting the study was to makenmendations
regarding how to best improve the adjustment processedatper student population
(immigrants and indigenous), within the framework of #rctive school policy with
intercultural dimensions in Greek schools.

The study sample consisted of fifth and sixth grade (10-1P gl primary
school pupils from throughout Greece, who had migrated fhenformer Soviet Union
(n1=1100). The control group consisted of the Greek classn@tehese children
(n2=713). The two groups were selected according to the theftgiratified sampling.
First, geographical areas were selected that were espatise with respect to the
percentage of families coming from the former Soviatod. Subsequently, those areas
that appeared to have a high representation of our stiaalgst school population were
selected. Finally, a number of schools, and withimthmupils, were selected in these
areas using random sampling procedures. Teachers wengadlsaf the study's sample
(n3=165). The research took place throughout Greece duringeéine 1997-2000 and
the sample consisted of 54 schools in total. The sas@archer conducted the research
in the following geographical areas: in Attica MunicipalfAthens, Piraeus, Kallithea,



Acharnes, Liosia), Thrace (Evros, Rodopi, Xanthi),e§dalia (Trikala), Macedonia
(Salonica, Chalkidiki, Kavala), Crete (Chania).

Psychometric Instruments and procedure

a) Teacher-Child Rating Scale (T-CR)his is a two-part scale assessing children’s
school adjustment difficulties. The first part includes 18ms (questions) and
assesses three broad-band dimensions of problem behavioch derive from factor
analysis. These are: Acting-Out, Shy-Anxious and Legrhiiifficulties based on a 5
point metric (Likert type) scale. The second part inGdu2ie items and assesses four
competence dimensions: Frustration-Tolerance, Asser@ocial Skills, Task
Orientation and School Interest.

b) Child Rating Scale (CRSYhis is a 24 item scale that assesses children’s pedceli
strengths and problems using a 3 point metric scale.

c) Semi-structured interviewg\ certain number of teachers (n3=165) and pupils from
the former Soviet Union (n4=260) were interviewed. Teeshvere asked a variety
of questions (e.g. pinpointing types of school adjustmefitudifes, factors related
to school adjustment difficulties, school - family telas). Pupil interviews explored
a variety of issues as well (e.g. relating to the kmidschool adjustment difficulties
experienced and exploring their general attitude towardsofchThe teacher
interviews consisted of 16 questions and the pupil intes/ieansisted of 8
guestions.

The two aforementioned scales were developed by EmoGolwen and Dirk A.
Hightower, both Professors at the University of Resthr (USA). The two scales have
been used worldwide and contain reliable, multidimensioredsures and are easy to
complete. A total number of 3.561 scales were completédl i(by teacher and pupil)
for each pupil in the sample. The pupils were unaware ttfgt teachers would be
assessing them by completing similar rating scales. wgite also reassured that their
answers would be strictly confidential.

Results:T-TESTS of independent samples

T-tests of independent samples (between groups) were uded tordiscover
whether there were statistical differences betweenmgmeans in our sample, each time
using a different independent variable. The criteriorttierlevel of statistical significance
was p<0.05. We used Levine’s Test in order to find out vemetiquality of standard
deviations (S.D.) existed or not between the two gr¢pppils coming from the former
Soviet Union and Greeks). In this section, we willserg the t-test results of three
independent variables.

Independent variable “ethno-cultural origin”, dependent variable “school adjustment
difficulties”

Table 1 shows the Means and S.D. of school adjustmi@atitly factors related
to ethno-cultural origin. Asterisks identify those fastavhere significant differences
exist between means.



FACTORS Pupilsfrom former Soviet Greek pupils
Union
Mean SD. Mean SD.
Teacher’s rating scale
(T.R.S)
Acting out” 13.21 5.19 12.50 457
Anxiety/Withdrawal 13.48 4.07 12.76 3.77
Learning 16.24 4.71 13.85 4.68
Tolerance/Frustration 17.15 3.18 17.29 3.05
Assertive Social skills 16.51 3.81 18.05 3.51
Task Orientation 16.27 4.34 18.31 4.09
Interpersonal social skills 19.46 3.40 20.64 3.25
Child’s rating scale
(C.R.S)
Compliance/Acting-out 15.49 2.07 16.19 1.83
Anxiety/Withdrawal 10.46 2.26 10.33 2.13
Interpersonal social skills 14.77 2.27 15.24 2.17
School Interest 15.38 2.26 15.94 2.13
School achievement 17.42 6.17 13.67 5.56

Table 1: Meansand Standard Deviations of school adjustment difficultiesrelated
toorigin

The results reveal that there are differences foostlrall factors contained on the
two rating scales (extracted from factor analysig)e @an notice in Table 1 that the
most important differences between Greeks and pupilstihernformer Soviet Union can
be found in those factors that refer to the cogniivmain, in other words to “learning”
(Mean for Greeks=13.85, Mean for Pontians=16.24), “task tatien” (Mean for
Greeks=18.31, Mean for Pontians =16.27) and “school achiewé(éean for Greeks
=13.67, Mean for Pontians =17.42).

Another finding is that, according to the t-test resulteere are significant
differences between the Means on almost all factbndicatively, for the factors
“learning”, “task orientation” and “school achieveméime level of statistical significance
is even p<0.001. In general, we can conclude that the ncfluef origin is statistically
significant for most of the factors, and is withouy @oubt important for the learning
and psychosocial adjustment of pupils.

Independent variable “language”, dependent variable “school adjustment difficulties

Table 2 shows the Means and S.D. of school adjustméitukty factors
connected with language spoken at home. In general, pupilbecaivided into two
groups: those who speak more Greek at home and thosepeak another language
more frequently (n=570 who speak Greek or the Pontiac tiale&30 who speak
Russian or a Georgian dialect). A survey of the Meanke following table indicates
differences for almost all factors. It is noticeabt@at the most important differences
between repatriated pupils who tend to speak more Greekrat &ind others are related



to the following ‘cognitive’ factors: “learning”, “t&s orientation” and “school
achievement”.

FACTORS Greek language Other language
Mean SD. Mean ‘ SD.

Teacher’s rating scale
(T.R.S)
Acting out 12.95 5.40 13.49 4.97
Anxiety/Withdrawal 13.24 4.13 13.75 4.00
Learning 15.76 4.75 16.75 455
Tolerance/Frustration 17.24 3.21 17.04 3.15
Assertive Social skills 16.90 3.93 16.09 3.66
Task Orientation 16.65 4.14 15.78 4.50
Interpersonal social skills 19.79 3.35 19.11 3.43

Child’s rating scale (C.R.S.)

Compliance/Acting-out 15.67 2.14 15.29 1.98
Anxiety/Withdrawal 10.45 2.30 10.46 2.32

Interpersonal social skills 14.95 2.14 14.56 2.39
School Interest 15.18 2.13 15.57 2.37
School achievement 16.56 6.00 18.35 6.22

Table 2: Means and Standard Deviations of school adjustment difficultiesrelated
to language

According to t-test results, the differences on almalstfactors were statistically

significant®. This implies that the influence of the factor “langeaspoken’ is without

any doubt important for the learning and psychosocial ad@rg of pupils. The majority

of pupils from the former Soviet Union preferred to sp@akek at school, something
which might imply that they might progressively forgetithmother tongue - the Russian
language.

Pearson Correlations

If we examine the correlations between the varigidecentage of repatriated former
Soviet Union pupils’ and ‘Greek pupil achievement withischool’, we can state that
our data show that the higher the percentage of rematridhe lower Greek pupil
achievement is (Table 3). This result highlights thpartance of providing appropriate
education and teaching addressed to the needs of all puplisti@n can improved
achievement across the board be expected. Otherhastack of effective measures and
provisions might cause both immigrant and indigenous pupisderachieve (see Table
4).

2 More specifically, for the factor “learning”, the t ualwas 3.513 (p<0.001); for the factor “task orientation”, it
was -3.324 (p<0.001) and for the factor “school achievement’st4M39 (p<0.001).



Variable Pear son p

o

Percentage of repatriateg
pupils 0.457 0.001

X

Greek pupil achievement

Table 3: Correlation coefficientsrelated to effect of percentage of repatriated pupilson
achievement levels of Greek pupils

Variable Pear son p

Percentage of repatriated pup|ls
X 0.323 0.017

Greeks pupil and repatriated
former Soviet pupil achievemer

—

Table 4: Correlation coefficientsrelated to effect of percentage of repatriated pupilson
achievement levels of both Greek and repatriated pupils

Discussion and Recommendations

The above findings reveal that repatriated pupils (witee@&reritage) from the
former Soviet Union, who attend Greek primary schofalsg difficulties in both the
learning and psycho-social domains. These results direeinvith the results of similar
studies in Greece regarding other ethnic groups (see etgiclistou and Hopf
pertaining to repatriated pupils from Germany (1992, 1993a, 1993bjakios and
Tasiopoulou (2003) exploring the attitudes of Greek pupils towtreis immigrant
classmates; and Korilaki (2005) on school attainment ofigpérnpim the former Soviet
Union and Albania.

With respect to the pupils who participated in this redeawe can state the
following: given prevailing educational policies for imnagt pupils, they will most
likely forget their mother tongue in the long run and W@l assimilated into Greek
culture and society. Unfortunately, this applies to atnalsmmigrant pupils due to the
lack of appropriate provisions for educational servicdasaeir first language. Until now,
only a few primary schools in Greece have beconmeghil. The need for appropriate
bilingual educational policies that would promote intercalism and social justice
remains a high priority.

Another point is that Greek teachers who ‘assessratadtheir immigrant pupils
might be overly influenced by the average performangeupfis in their classroom and
tend to give their grades according to a normalized disioib in their classroom This
means that teachers do not give grades to their studeordmg to nationwide
performance levels. Teacher assessments would be ib&itened if the personal history
of each child and the difficulties s/he faces at theqral and/or family level were taken
into consideration (Evangelou & Palaiologou, 2007).

Reviewing all of the above, it becomes clear tha simould be very careful when
generalizing about those with a different national arigind specifically with regard to
recommendations one might make with respect to educhpoltieies relating to the
repatriated and immigrants. For this reason, we wokedtd reflect on the contention
that many of the problems immigrants face in the hmmsintry’'s school system are



primarily due to their language difficulties — though this deeem to be one of the
variables having an effect. It is too simplistic twriaute all responsibility for learning
and psychosocial problems of immigrants to a lack ofuage skills (Palaiologou &
Evangelou, 2003, p. 220).

Creemers (1994), among others, has identified the effetassroom and school
on pupil achievement. Although factors at the schoadll@vluence education at the
classroom level, the classroom level appears to kaweore direct effect on pupil
achievement. Referring to the main findings of our asd®e a negative statistical
correlation exists between the learning achieveraéf@reek pupils and the percentage
of pupils from the former Soviet Union attending theasth In general, the higher the
percentage of Pontiac pupils from the former Soviet kinthe more negative the
general school performance of Greek pupils appears to be.

According to Creemers (1994), variables at the schoel &wd, especially at the
content level, influence the quality of instructiorgrleing time and opportunities. These
variables are clearly reflected at the classroorelldwt the school level creates the
framework for their functioning. Creemers (1994) indicatesee elements that
contribute to the quality of instruction at the classnolevel: curricula, the peer group
and teacher behaviour. Curricula, group composition, tedet@viour and educational
goals all have an important impact on pupil learning. @ege (1994) also pinpoints the
synergistic effect of all these variables which defilme quality of instruction and
effective teaching.

All the above imply that teachers need to adapt tleaibboks and curricula, as
well as their instructional methods, in order to méeeir pupils’ learning and
pedagogical needs. A critical point is that none of theva factors in isolatioan
contribute to the improvement of the pupils’ educationgcomes; a combination of
them is needed during the teaching process to eliminate Ipapiing difficulties and
raise their self-esteem. In other words, a crifi@elor is the ability of teachers to create
a warm, human environment in his/her classroom, ainthe same time, his/her ability to
adjust the learning process according to the knowledgehHes/Ber pupils have. At the
same time, the teacher should take into consideratierfactors that create barriers
within the teaching process.

Another important factor is the social interactiondaacceptance of immigrant
students by their Greek classmates. Social interaatight be limited because of the
difficulty the former have in understanding and commumgaitvith their Greek peers in
Greek - this especially applies to late arrival immiggai\n encouraging issue is that
Greek pupils were eager to build friendships with their gnamt classmates, though the
latter contended that when they first attended a Grelekos they experienced exclusion
and isolation from the Greeks (Palaiologou, 2000). Thicatds a need to improve
educational opportunities and chances for immigrant pupisrder to improve their
grasp of the second language, while maintaining their @enatmgue.

On the whole, immigrant and repatriated pupils do not hspecial education’
needs, but they do have special educational and psyclal-seeids. A democratic
educational system that respects human rights, and &ysioa, diversity, thus becomes
necessary. What these pupils need is effective imBove at a psycho-social level
(Giavrimis et al., 2003), as well as adequate — both mst@f time and quality- second
language teaching.

The implementation of a Bilingual Intercultural Educatiolodel in the Greek
educational system, with bilingual textbooks and appropté&tehing methodologies is a
matter of urgency for all public schools. Within sucfraanework, the values of social



justice and human rights become part and parcel of treoksloverall approach and
bridge the complexities arising in modern multi-culturatistes. Until now, teaching
with bilingual textbooks has shown to have positivellteonly for a few schools at the
pilot level. Unfortunately, immigrant pupils in Greece dwmt have sufficient

opportunities in school to maintain their cultural leegé and mother tongue.

Appropriate educational measures and provisions need toptemented in order to
meet the needs of all pupils with differences (culturapecial needs) in the direction of
Compensatory Education and supportive teaching. Moreosachérs and especially
those who are working in reception or tutorial classbsuld attend special education
programmes throughout their undergraduate studies. In-seramcmg is also needed to
remove their hesitations or fears about teaching immualti-cultural classroom
environments and feel reinforced in the difficult rtley have. (Palaiologou, 2001).

In conclusion, the Greek educational system needs to kpewith the new
intercultural needs of our era and contribute with itsa@@atic and human values to the
new type of person who is well-rounded and feels contitatan various cultural
settings, theHomo-interculturalis’person (Palaiologou, 2000).
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